
Adult learning motivation in international comparison

Aim of the research

The goal of questionnaire research was to examine adult learners in

Eastern and Central European countries (Hungary, Romania, Slovakia,

Ukraine), to learn about their motivation to participate in trainings, their

interest and the possible hindrances.

This poster investigates the data disclosed in the research in accordance

with the main topics in the questionnaire in addition to the characterising

of respondents (N=557), with special emphasis on characteristics of adult

learning and learning motivation, the methodology of adult learning (tools

and techniques of learning) and the circumstances of adult learning

(educational institutions, financing).
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Summary

No country-specific characteristics

were found, and potential differences

were only observable in some cases,

e.g. the type of adult training, and the

purpose of starting learning as an

adult.

The background variables were not

definitive either, so we presumed that

school qualifications and age could

influence the findings, but these, too,

were not determining in relation to the

individual motivations and barriers to

adult learning and the choice of

method.

Reasons for enrolling in adult education courses
We asked the respondents about the reasons for enrolling in adult

education courses.

Figure 1 below shows the means of statements, where adult education

goals were evaluated on a scale from 1 to 5 (1 – least true, 5 – most true).

As can be seen, the list is dominated by the expansion of knowledge and

skills, then comes obtaining applicable knowledge, followed by obtaining

a certificate.

Factors in the statements on learning goals
In order to collate the variables, we carried out factor analysis, by which

we managed to differentiate between 3 separate factors in the statements

on learning goals (Table 1).

The first factor includes responses which were defined by existential

motives, the second group includes motives based on interest, while the

third includes goals based on prestige and utilisable knowledge. These

perfectly correspond to the Csoma typology. Based on his research on

institutionalised adult education, Csoma (2002) divides motives

commencing learning into three main groups.

1. Existential needs, of course, go together with a series of different

motives, and are quite differentiated in themselves.

2. Another group of motives is constituted by prestige motives such as a

chance of mobilisation, better living conditions, the requirements of

the job, which are all very important for the development of the

willingness to learn.

3. The third group of motives includes the interest and willingness to

learn developed during former education.

Adult learning goals by countries

Looking at adult learning goals by countries (Table 2),

we see that means differ in certain cases, for instance,

in the interest motive (curiosity, seeking clarification)

for Hungarian and Romanian respondents, and in the

existential motive (hope of a better job) for Hungarian

and Slovakian respondents. Also, Ukrainian

respondents have marked slightly lower in each

response for almost all motives, which shows a slightly

more negative attitude to adult learning.

The (direct) goal of learning

Approaching the problem from the perspective of the

direct goal of learning the main target is further

training, as nearly half of our respondents start

learning as adults. Another defining goal is obtaining

a new trade as well as participation in retraining.

There are no substantial differences between

countries, as the responses for all respondents of the

given country are dominated by further training

(Figure 2).
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